CLASSROOM STRATEGIES

WRITING

	
	Noted
	Action

	Quantity of writing - rarely matches range of ideas expressed orally
	
	

	Quality of writing – rarely matches quality of ideas expressed orally 
	
	

	 Quality of vocabulary – often poor in comparison to ideas expressed orally
	
	

	Getting started – needs support to begin
	
	

	Lacks confidence in writing activities – easily put off/intimidated by task
	
	

	Spelling deteriorates when in the flow of writing
	
	

	 Organisation of ideas – difficulties with paragraphing
	
	

	Sequencing of ideas – difficulties with the order of ideas/information
	
	

	Punctuation - non-existent or random
	
	


Quantity and quality of writing rarely matches ideas

Getting it down on paper can be difficult for dyslexic learners, and getting started is often the real challenge - the response of the teacher will determine whether this issue is addressed as a learning preference or becomes a learning difficulty.  If the following strategies work, then the issue is possibly due to a specific learning preference – in this case the learner cannot currently produce ability appropriate writing in the way demanded, but can produce excellent evidence of thinking or understanding in other forms.  Try:

· Inviting the learner to choose a preferred way to present or plan the activity

· Drawing a mind map for, or with, the learner

· Asking for a brainstorm of everything the learner wants to write – then re-process  using colour, strips of paper, post-its etc

· Starting with a storyboard

· Developing a flow chart

· Pair/share tasks – learners tell each other what they intend to write

· Giving sentence or paragraph starters – this is really effective

· Giving paragraph starters but challenge learners to modify to suit their needs 

· Using a framework 

· Asking another adult or a peer to scribe for part/all of the activity

· Using speech/write technology

Asking the learner to present the information as a broadcast/news item on web cam or video

Poor written expression compared to oral contribution

Dyslexic learners need support to strike a balance between fluent expression and a need for accurate spelling.  Uninspiring written language may reflect an undue preoccupation with accuracy at the expense of style.   Although understandable, it will be penalized in exam situations.  Try:

· Encouraging learners to “go for it” and use “classy words” at all times

· Supporting them by target marking and “tactically ignoring” certain aspects

· Encouraging learners to ask for words and tell them without any “teaching” 

· Use adjective/noun grids to support writing in all subjects – learners list the nouns they intend to use in the right hand column.  The task then is to add two appropriate adjectives to each noun and then select the most effective combination for the task in hand – also works well for verbs and adverbs

	Adjectives
	Noun

	
	



Problems getting started/ lacking confidence

See above

Spelling deteriorates when in the flow of writing

Dyslexic learners need to work very much harder than their peers to develop and maintain their “secretarial skills” – they may need to work up to five times harder!  Inconsequence there may not be much headroom left to facilitate writing as well, so something has to go.  

My preference is to ask for quality expression and information processing, if necessary at the expense of spelling, and all pupils know of my preference for this.  In consequence the deterioration of spelling is not usually an issue in my classroom.  I reinforce this principle with carefully considered target marking.

Spelling will improve when learners have a clear idea of the order of information to be presented and when they are working from a plan which matches their learning preferences.  

Organising and/or sequencing ideas– difficulties with paragraphs

· Inviting the learner to choose a preferred way to present or plan the activity

· Drawing a mind map for, or with, the learner

· Asking for a brainstorm of everything the learner wants to write – then re-process  using colour, strips of paper, post-its etc

· Starting with a storyboard

· Developing a flow chart

· Pair/share tasks – learners tell each other what they intend to write

· Giving sentence or paragraph starters – this is really effective

· Giving paragraph starters but challenge learners to modify to suit their needs 

· Using a framework 

· Asking another adult or a peer to scribe for part/all of the activity

· Using speech/write technology

Try using colour – either from a mind map or by colour coding information to organize information processing

Punctuation

Dyslexic learners often find it difficult to do more than one thing at a time when in the flow of writing.  In consequence the secretarial skill of punctuation may often be forgotten.  If the learner is actually writing in sentences but not punctuating try:

· Asking him/her to read it to you and “punctuate the pauses”

· Finding a capital letter, put a full stop in after 3 sentences and ask the learner to put in two more full stops – asking for a target number of full stops within a clearly defined number of lines is effective

· Delineating a few lines of prose, with a capital letter and a full stop and asking for the necessary number of full stops etc to be added
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